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French Education Experience	
While in France, I was able to observe the teachings of two foreign languages, English and German.  I was able to spend more time in the English classrooms, as well as see a wider array of grade levels.  As English is my native language, it was easier for me to understand what exactly was happening in the classrooms where English was being taught.  For the German classroom, I was able to understand the methods and German being spoken but I fear that not knowing French hurt my chances for fully understanding what was taking place.  I could make assumptions based only on my own experiences learning German as a Foreign Language in America; however, because of the language barrier, I had no way of knowing exactly what was happening.  This is also true for observation in the English classes as well, especially the younger classes, as many instructions and questions were spoken in French.  For these reasons, I want it to be clear that the following narratives are merely my interpretations of the learning and teaching that took place in the classrooms.
 	For the German class, I sat in the very back of the classroom, which was arranged in three rows of two or three students each.  There was a total of 21 students.  I was able to observe the same class on two occasions and I believe that it was their second year of taking German.  Most of the students were in the “cinquième année,” which is the equivalent to the American Seventh Grade.  The teacher began the first class, which took place on Monday, January 4, by picking a name randomly out of a jar and then having that student talk in German.  The student recounted the events of their “Weihnachten,” or their Christmas holiday.  The student had to speak in the past tense and the teacher would correct her tense or pronunciation if she made a mistake.  The student spoke about such things such as the gifts she received, what gifts she gave her family and where she spent her Holiday.  After she was done speaking, the teacher asked the rest of the class questions about what she just said, in German, such as “What did Elodie give her mother?”  The student then had to give the answer as a complete sentence.  
	After this, the teacher instructed the students to get out their song.  The lyrics of Danke by Lafee were typed out with blank spaces every now and then.  Students had been working on filling in the blanks in the previous class and so only had to listen to the song for a couple of them.  The teacher then called on students to give the answers.  After that, the teacher had the students “sing” along with the song two more times.    
	The other class that I observed on Tuesday, January 5, started in the same manner as the class that I had previously seen.  After the student was done telling about the events of their Holiday, the teacher began lecturing on the overhead about the Dative case.  For example, the teacher wrote in French, “je vous remerce” and then the German equivalent, “ich danke euch.”  (Both of these mean “I thank you.”) The teacher went over many other examples on the overhead.
	The teacher then introduced the German dative prepositions, which include “on,” “in,” “under,” “over,” “between,” “next to,” “behind,” and “in front of.”  She taught the students how to illustrate the differences between the prepositions by using two fists.  For example, to show the preposition “in,” she wrapped one fist around the other and said “in” out loud.  This exercise was used because it aimed to help the students remember the prepositions as well.  After saying the exercise together as a class, the teacher then asked for volunteers to say it by themselves in front of the class.  The class ended with this exercise.  
	As for the English classes, it was a lot easier for me to understand.  I also believe that I was able to gain more information, as I was able to observe many more classes.  I also benefited from observing many more teachers than just the one German teacher and I got to see different grade levels.  
	During my first class for all of the English classes, the teacher would have me, and all the Albion party if they were there, introduce ourselves.  Madame Royeau asked us to speak slowly and to use simple sentence structure.  The students also asked us questions about ourselves, our family and our schooling.  Some sort of speaking activity would follow, such as the case when students paired up and asked questions about what they had on their desks.  It is useful to note that their pronunciations were more similar in sound to that of British English speakers.  
	The “septième” and “sixième” grade levels, or the sixth and seventh grades in American terms, mostly were taught English like this.  The majority of classroom time was spent dedicated to speaking.  However, there was time dedicated to writing.  This was the case when the teacher showed pictures of The Simpsons characters on the overhead engaging in various activities.  The students then had to write a sentence and turn it in for grading at the end of the period.  
	The students in the “quatrième” and “cinquième,” or the American equivalent to eighth and ninth grades, were a little more advanced than the younger years and their classroom activities reflected this.  This was especially apparent in the European English section, which was an advanced level class.  Instruction in this class was given almost entirely in English.  Also, the teacher informed me that there is no curriculum for the class and that she gets to decide entirely by herself what she wishes to teach.  The day that I observed, she was teaching a lesson about Martin Luther King, Jr. and the Montgomery Bus Boycott.  She played a cassette that was told by two African-Americans and had the students answer questions from a worksheet that she provided.  She replayed each section at least three times.  I did notice that student spoke more fluently than the younger grades but they had a hard time with comprehension, as showed by the number of incorrect answers they gave to the questions on the worksheet.  I also noticed this when I asked them questions myself.                       

American Education Experience
	My first encounter with learning a second language occurred in the third grade.  It was an after-school program that taught German and it met every Wednesday for an hour.  My mom is almost one hundred percent sure that she had to pay for it.  From what I remember, the program was run by one woman, who I know for sure was not a teacher at my elementary school.  She mainly taught us vocabulary.  We learned the German names for colors, school subjects, familiar foods, numbers one-ten, family members and pro nouns, such as I, me, we, and they.  The instructor also brought in authentic German cuisine on the last meeting.  I remember sincerely disliking sauerkraut but not minding the “wurst,” or sausage.   
	My next encounter with second language learning was in the seventh grade.  It was a ten-week quarter semester class entitled Global Languages.  The class was an introduction to Spanish, French and German.  Its purpose was to encourage students to choose to study one of these languages in the next year, as eighth grade was the first year that students could formally take a second language course.  In Global Languages, each language had about three weeks dedicated to it.  
During these three weeks, vocabulary and simple conversational phrases were taught.  The same kind of vocabulary was taught such as what was taught in my after-school program in third grade.  The teacher would provide us with worksheets that said the English word, the second language word and then a picture if applicable.  For objects, the teacher would often point at them or hold them up and then the entire class would have to say their name out loud.  For example, when the teacher held up an apple, we would say “pomme,” which is its French equivalent.  On another occasion, the teacher had us bring in a photograph of our family.  We then had to point to each person and say their relationship to us.  During the Spanish unit, when I pointed to my father, I would say, “Padre.”  The teacher tried to use visual representation as much as possible.     
For the simple phrases, we learned how to say such phrases as, “Hello, how are you?”  “Do you speak [whatever language we were using]?” “I am American,” and “What is your favorite color?”  The teacher would provide us with a written copy of a dialogue between two people.  Therefore, we would pair up and after the teacher pronounced the sentence, we would read the conversation out loud to each other.
After Global Languages, I chose to study German only.   My paternal grandparents spoke it and I therefore picked it because it was the language of my heritage.  From eighth to twelfth grade, I took German 1 through Advanced Placement German.  For each grade, the class met for about an hour, or one class period, daily.  For my years in high school, I had the same teacher for all my German classes.  We also were able to choose our own “German” names and I kept mine, which was Arianne, for all five years.  
Writing assignments, conversation and speaking activities, and exercises from a textbook were all common occurrences in the classroom.  We would often act out stories from children books, such as Hansel and Gretel, and perform them in German in front of the class.  My high school teacher also had a garden gnome named Polykarp that she made us take home on the weekends.  We would then have to write a page in the journal that came along with Polykarp that described what we did together over the weekend.  My teacher was especially concerned with our usage of the past tense.  Along with writing about our weekend activity, we also had to speak about we had done over the weekend.  This was one of my more favorite activities.  The writing and speaking was expected to get better and be longer in length as we moved up from class level to class level.  
In German IV and AP German, we read a novel in German each semester.  We usually would have to read a chapter each night and then we would either discuss it or read it again in class the next day.  I remember scrawling notes and translations in the margins of the pages.  We also would read aloud during class and our teacher would correct our pronunciations and ask us questions to make sure we understood what was happening in the story.  The teacher would also help us to understand the sayings that would have been only familiar to Germans.  An example of this is “Gruss Goett,” which literally translated means “Praise God.”  However, in Southern Germany it is used simply as a greeting to say hello.   
Along with these kinds of exercises, we would also watch movies and cartoons that were common and popular in Germany.  In the earlier classes, such as in German II, the teacher would allow English subtitles.  In German III and IV, she allowed German subtitles.  In AP German, we just had to watch the movie without any subtitles at all.   My teacher also would bring German-speaking guests in as often as possible.  She wanted to expose us to as many different dialects as possible, as she herself had a Bavarian accent.  We would listen to the speaker introduce themselves and then we would ask them questions.
I always enjoyed my German classes.  I would look forward to them every day.  As I never took another language class, I don’t know if this was due to the subject itself or to how my teacher taught the class.  


Comparison of the two Educational Systems for Second Language Instruction
            It is imperative to understand that the basis of my comparison between the two educational systems is based on my time spent in each of them.  It is therefore imperative to honor the fact that I was in France for two weeks and America for years.  I also was only an observer in the classrooms that I was able to attend, whereas in the United States, I have been both a student and an observer.  Other factors that may impede my understanding and comparison are cultural influences, the language barrier and lack of more experience and observation in multiple second language classrooms.  While there are many more, I believe that these are quite important to keep in mind, as they color my findings.        
The first and most important aspect to compare is the structure of how and when second language instruction is taught in each educational system.  Since France is more unfamiliar, I will spend more time and more detail describing it then the American system for teaching second languages.  It is important to note that France has a nationalized educational system.  My comparison of the “American” educational system is based on my own experience of going through Second Language classes in Michigan.  Guidelines and rules for second language learning vary state by state, making it essentially impossible to have only one “American” educational system.  
	In the French education system, English is first taught in the “cours élémentaire première année,” or American equivalent of second grade.  The primary school teacher will teach their students English for one hour a week.  If the teacher doesn’t know English, than an outside person will come into the classroom to teach the language lesson.    The one hour lesson is not really structured and the quality of it is based on the knowledge and skills of the teacher or aid.  The one hour a week lesson continues until the “cours moyen deuxième année,” or the American equivalent of fifth grade.  
Upon entering College, which is the American equivalent of middle school, in the 6e,, or Sixth Grade, students are required to take English.  Most schools require four hours a week, though it can vary from 3 to 3 ½.   If the school offers German as a second language option, than the students must take both German and English.  These students take the same program but only have three hours of class each language a week.  It is important to note that the curriculum is the same for the English class, even though the hours are different.  After6e,, students take English for three hours a week.  In 4e, (American equivalent to eighth grade), students are required to add another language to their schedule.  The options are either Spanish or German and they take three hours a week of their third language class.   Before graduating from the College, the 3e or ninth graders, have to take an exam in all their studies, including English.  There is an oral section and a written section.  
In the Lycee, or high school, second and third language classes can go down to two hours of instruction per week.  Students must take two foreign languages to graduate and English is required to be one of them.   At the end of Terminale, or twelfth grade, students have to take the Baccalaureate, which is typically shortened to just Bac.  The Bac is an exam that is similar to the American ACT and SAT tests in that it tests students on what they’ve learned throughout all their schooling.  However, it is divided into sections, such as English, Math, Engineering and etc.  Certain subjects are required but students have the option of choosing others that will fit their career path after the Lycee.  The English is mandatory.  This test basically decides their future options for career paths.  
Second language in the United States is quite different than that of France’s.  It also varies extremely from state to state.  My comparison of the “American” education system is based on the Plymouth-Canton School District in Michigan.  It’s important to note that a comparison to a different school in the United States or even a different school in Michigan could be very different.      
Second language instruction became available to students in the third grade.  It took the form of an after-school activity and three languages were offered: Spanish, French and German.  I am all most positive that it cost money to attend this class.  
Second language classes were introduced to the student population in the seventh grade with a course that was entitled Global Languages.  The class was an elective and it was a quarter semester class.  It introduces students to Spanish, French and German.  Its main purpose is to help students to choose a language for the following year.  Eighth grade is the first year that students can begin studying a single second language.  Only “high-achieving” students were encouraged to take a second language, as it was supposedly academically demanding.  Options for second language learning vary from school to school but German, Spanish and French were offered at my middle school. 
During my years in high school, second languages were not required, though they were highly recommended if a student wanted to attend a college or university after high school.  French, German and Spanish languages were offered, ranging from level one to the Advanced Placement level.  Japanese I was also offered as well.  As of now, the requirements for second language learning have changed for the graduating class of 2016.  Students must now take two credits of a second language, or world language, in order to graduate.  They are also required to:
(1) to demonstrate holistic proficiency at the Novice High level on the ACTFL Proficiency Scale; (2) demonstrate basic knowledge of cultural practices, products, and perspectives of the culture(s) in which the language is used; (3) gain cultural knowledge as well as knowledge in other curricular areas using the world language; (4) demonstrate an understanding of the nature of the language and culture through comparisons of the language and culture studied and their own; and (5) use the language both within and beyond the school setting (Michigan Department of Education).
It is also important to note that Italian and Mandarin (Chinese) are also offered as second languages at all three of my high schools.  (I attended the Plymouth-Canton Educational Park, which consisted of three high schools on one campus.) 
The French educational system is centralized, meaning that the curriculum is the same for every school in the country (Barlow & Nadeau).  Essentially this means that every child receives the same education, though discrepancies can arise because of location, poverty level and other factors.  In one of our course readers, the author wishes to make it clearly understood that the French educational system has three main characteristics: “All pre-university education in France has three common features: national standards, uniformity of education, and authoritative teachers” (Barlow & Nadeau).  Along with a centralized system, the French emphasize the role of the authoritarian teacher in the classroom.  While I did occasionally see this in the Foreign Language classrooms, such as in the form of teacher-to-student question and answers about grammar, I more so observed this in other classrooms, such as in the Geography and Biology class I attended.  The French believe that the role of the teacher is to provide students with educative material; it is the student’s responsibility for acquiring and learning it. (Discover France!)  This translates to the fact that French teachers are only responsible to teach; attendance, student behavioral problems, and classroom issues, for example, are dealt with by a sub-teacher (Field Notes).  The French system has a position that is strictly a sub-teacher, whose only duties are the ones previously described, as well as other managerial responsibilities.   
In comparison, the American educational system is highly regionalized.  While there is an over-arching national curriculum, the way it is implemented and when is left up to individual state governments to decide.  Also, teachers are expected to do much more than just teach curriculum; they are responsible for managerial duties, such as attendance and other classroom specific tasks.  Teachers also are responsible for communicating with parents about their child’s behavioral problems, grades and any other issues that the teacher may observe in the classroom.  In this regard, the American teacher has more responsibility other than just teaching than the French teacher.  
Also, the French educational system places more of an emphasis upon results than the American system does.  As mentioned before, an exam must be passed before graduating from both the college and the lycee (Field Notes).  Alexander echoes this idea when he says, “…the way the curriculum is implemented in the classroom is the responsibility of the teacher, and only the teacher…the method is not important, it’s the result which counts” (59).  While the results definitely matter in the United States, much more emphasis is placed on the method and how the teacher teaches the material.  The American Council for Teaching Foreign Languages urges teachers to consider implementing the following instructional methods into their teaching:  ““Coach” the process rather than just provid[e] the correct responses, actively engage students because students learn by doing, when students feel hopeless, guide them through an activity that will restore self-confidence, and maintain a positive, friendly atmosphere” (The Language Educator).  The American educational system is more concerned with providing the student with the means that are best suited to their learning needs.

My Learning as a Future Teacher
	First of all, I am ever so thankful that I have been given this opportunity.  This was my first time in another country and the experience that I have gained is surely priceless.  It is truly amazing to me that I was able to spend only two weeks in France and leave with a seemingly endless amount of knowledge. 
	I think that one of the most important things that I can instill in my elementary school students is the value of learning second, and even third, languages.  I have the ability to introduce them to German specifically, though I would love to be able to expose them to more languages.  Sharing with them how children around the world are learning their language, English, will help to broaden their thinking.  It will help them to think about their role in the world, not just in the classroom.  I think that it would also help them to become more sensitive and open to learning about other cultures.  This is especially important in America, as we are fittingly called the “Melting Pot.”  This might help students to embrace the diversity in our country and inspire them to learn more about people of other cultures and backgrounds.
	I also think that this experience has taught me that there is no “right” answer.  Rather, there are different ways of doing the same things.  When I approached this topic, I thought more along the lines that the French educational system was more advanced and therefore “better” than America’s.  While it is true in terms of requiring students to take languages, it doesn’t necessarily mean that the French system is better than America’s.  It simply means that America might have something to learn from the French system, such as introducing students to second and third languages earlier.  On the same token, France may be able to take something away from the American system, such as how a nurturing and supportive instructional method might foster student learning more.  Needless to say, there is no “winner” and no “loser.”  We can all learn something from each other.  
	I hope that in my classroom I can stress to my students the importance of knowing that we are all global citizens.  In the grand scheme of things, we are all alike more than we are different.  It’s important for students to know this and to embrace.  Not to get to cliché, but it really would make the world a better place and I see only good things coming from that.  
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